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APPENDIX G

Donna 3-D Academy

Advancing Knowledge - Transforming Lives

2110 Hester Ave.
Donna, TX 78537

May 17,2018

Nancy Lopez Castillo
1445 Soderquist Road, Donna, Texas 78537
Nancy.l.castillo01@utrgv.edu

RE: GRADUATION AS A FUNCTION OF MOBILITY, ATTENDANCE, DISCIPLINNE, MATH,
READING, AND PARENTAL EDUCATIONAL ATTAINMENT OF THE COHORT GROUP 2015
IN ONE SOUTH TEXAS URBAN SCHOOL DISTRICT IN THE RIO GRANDE VALLEY.

Dear Mrs. Nancy L. Castillo,

I am writing regarding the research study titled, “GRADUATION AS A FUNCTION OF MOBILITY,
ATTENDANCE, DISCIPLINNE, MATH, READING, AND PARENTAL EDUCATIONAL ATTAIN-
MENT OF THE COHORT GROUP 2015 IN ONE SOUTH TEXAS URBAN SCHOOL DISTRICT IN
THE RIO GRANDE VALLEY”, to acknowledge that research will be conducted at Donna High
School. I understand that this data will be owned by UTRGV and will be used in professional presenta-
tions and publications.

More specifically, our facility will facilitate this research in the following ways:

Allow project staff to be on-site to recruit [ Provide space for participants to complete the
participants. research activities on site.

[0 Hand-out flyers about the study. [ Consent participants

Provide data from records or access to rec- [0 Conduct study assessments and/or collect
ords for the collection of study data. study samples.

[ Implement study manipulation/intervention O Other:

Sincerely,

L

Mr. Jose Javier Villanueva
3D Academy Principal
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IRB NOTICE OF APPROVAL

Th 1 i The Institutional Review Board for Human Subjects Protection {IRE)
e UHIVEI'SIW Of Texas Division of Research, Innovation, and Economic Development

mg Grandevalley Office of Research Compliance

June 14, 2018
To: Nancy Lopez Castillo, AS_, B.S,, M.ED
From: Institutional Review Board

Subject: Approval of 2 New Human Research Protocol
IRBMet ID: 12126221

IRB# 2015-078-04

Project Title: GRADUATION AS A FUNCTION OF MOBILITY, ATTENDANCE, DISCIPLINE, MATH,
READING, AND PARENTAL EDUCATIONAL ATTAINMENT OF THE COHORT GROUP 2015 IN ONE
SOUTH TEXAS URBAN SCHOOL DISTRICT IN THE RIO GRANDE VALLEY.

Dear Researcher,

The IRB protocol referenced above has been reviewed and APPROVED ON June 11, 2018.
Basis for approval: Expedited, Category #7

Approval expiration date: June 10, 2019

Recruitment and Informed Consent: You must follow the recruitment and consent procedures that were
approved. If your study uses an informed consent form or study information handout, you will receive an
IRB-approval stamped PDF of the document{s) for distribution to subjects.

Meodifications to the approved protocol: Meodifications to the approved protocel {including recruitment
methods, study procedures, surveyfinterview guestions, personnel, consent form, or subject population),
must be submitted to the IRB for approval. Changes should not be implemented until approved by the
IRB.

Approval expiration and renewal: Your study approval expires on the date noted above. Before that date
wvou will need to submit a continuing review reguest for approval. Failure to submit this reguest will result
in your study file being closed on the approval expiration date.

Data retention: All research data and signed informed consent documents should be retained for a
mimimum of 3 years after complefion of the study.

Closure of the Study: Please be sure to inform the IRB when you have completed your study, have
graduated, andfor have left the university as an employee. A final report should be submitted for
completed studies or studies that will be completed by their respective expiration date.

Approved by: Lawna 5 At yrnore s
Laura D. Seligman
Interim Chair, Institutional Review Board
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Table A-1: Leaver Reason Codes in the Public Education Information Management System

Leaver
code

Explanation/clarification and documentation requirements

Graduated or received an out-of-state GED

01

Student graduated from a campus in this district or charter

Definition and use: Use for students who meet all high school graduation requirements (which includes passing the
state assessments required for graduation) at any time during the prior school year, including the summer (through
August 31) following the close of the prior year.

To graduate, a student must satisfy the requirements under 19 TAC Chapter 74, Subchapter B. Special education
students must satisfy requirements under 19 TAC §89.1070. Students who complete all course requirements for
graduation in one school year but do not pass the state assessments required for graduation until a later year, are
reported as graduates in the school year in which the state assessments are passed and the diploma is issued.

Documentation requirement: Transcript showing sufficient credits, successful completion of the state assessments
(including testing dates) required for graduation, graduation seal, school official signature, and date of completion

85

Student graduated outside Texas before entering a Texas public school, entered a Texas public school, and
left again

Definition and use: This code may be used for students who graduated in another state or country before entering
Texas public schools. This code may also be used for students who graduated from Texhoma High School,
Texhoma, Oklahoma.

Documentation requirement: Transcript showing sufficient credits, date, and school official signature, and a diploma
with a graduation seal

86

Student completed the GED outside Texas

Definition and use: This code may be used for students who earned GED certificates outside Texas, including
students living in Texas and earing GED certificates online from a testing company in another state, before enrolling or
after leaving Texas public schools.

Documentation requirement: Acceptable documentation is a copy of the GED certificate or some other written
document provided by the testing company showing completion of the GED. Written documentation from the testing
company must include the date of GED completion, location, address, and contact information of the company.

90

Student graduated from another state under provisions of the Interstate Compact on Educational Opportunity
for Military Children

Definition and use: Per TEC §162.002, student lives in the household of an active-duty military serviceperson,
transferred into Texas public schools at the beginning of or during his or her senior year, did not meet requirements to
graduate from Texas public schools, did meet requirements to graduate from a school in the sending state, and, under
provisions of the Interstate Compact on Educational Opportunity for Military Children, graduated from a school or

district in the sending state.

Documentation requirement: Transcript showing sufficient credits, date, and school official signature, or a diploma with
a graduation seal.
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Table A-1 (continued)

Leaver Reason Codes in the Public Education Information Management System

Moved to other educational setting

24

Student entered college and is working towards an Associate’s or Bachelor’s degree

Definition and use: This code is for students who leave secondary school to enter college early. It
should be used for students who are enrolled full-time (at least 9 credit hours per semester). This
code is also for students who leave school to enter a dual-credit program established by the Texas
Legislature at the Texas Academy of Mathematics and Science at the University of North Texas, the
Texas Academy of Leadership in the Humanities at Lamar University, the Texas Academy of
Mathematics and Science at the University of Texas at Brownsville, and the Texas Academy of
International Studies at Texas A&M International University.

Documentation requirement: Documentation of enrollment in a college or university must indicate
that the student is enrolled full-time in an academic program. Per federal requirement, it is not
permissible for a district to document that, at the time of withdrawal, the student intended to enter a
postsecondary educational setting. Beginning with students

Leaver
code

Explanation/clarification and documentation requirements

leaving in the 2011-12 school year, a district must document that the student has actually entered a postsecondary
educational setting. One of the following types of documentation is required to verify enroliment:

Transcript request. Acceptable documentation of enroliment in college is a records request from the college in which
the student is enrolled. Telephone requests must be documented in writing, including the date of the call, the name of the
college requesting the records, the name of the person making the request, and the name of the person who received
the call. Telephone requests should appear on a standardized, district-approved form. The original of the form should be
included in the student’s permanent file. Documentation of the method of records dissemination also must be included in
the student's permanent file (e.g., copy of fax activity log, certified mail receipt, encrypted e-mail receipt confirmation, or
postage/mail log with complete address information for requesting school).

Verification by an authorized representative of the college. A signed letter from the college verifying enroliment

is also acceptable documentation. The letter must state the name and location of the college in which the student is
enrolled and the date of enroliment. Other acceptable documentation is written documentation of an oral statement by

a representative of the college providing the name and location of the college and verifying that the student is enrolled,
signed and dated by an authorized representative of the district.

Verification by the parent/guardian or qualified student. Acceptable documentation includes a letter, signed and dated
from the parent, guardian, or qualified student stating that the student has enrolled in college in a program leading to an
associate’s or bachelor's degree.

60

Student is home schooled

Definition and use: Student is being home schooled. This code may be used only for a student whose
parent/guardian confirms that the student is pursuing, under direct supervision of the parent/guardian, a curriculum
designed to meet basic education goals. The district is not required to obtain evidence that the program being provided
meets educational standards.

Documentation requirement: A district must document that the parent/guardian is home schooling the student. Per
federal requirement, it is not permissible for a district to document that, at the time of withdrawal, the student intended
to be home schooled. Beginning with students leaving in the 2011-12 school year, the following documentation is
required to verify enrollment:

Verification by the parent/guardian. A letter, signed and dated, from the parent/guardian stating that the student is
being home schooled is acceptable documentation. Letters from parents/guardians must indicate the actual date home
schooling began.

66

Student was removed by Child Protective Services (CPS) and the district has not been informed of the
student’s current status or enroliment

Definition and use: This code applies only to Child Protective Services. Private agencies that provide asylum for
students do not have the legal authority to remove students from school.

Documentation requirement: Acceptable documentation includes due process documentation supporting the
withdrawal; a written statement, signed and dated by the CPS officer, including the CPS officer's name and contact
information; or written documentation of an oral statement by a CPS representative that the child was removed, including
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APPENDIX J

Closing the Gaps Final Progress Summary

Statewide Goal for Participation: By 2015, close the gaps in participation rates to add
630,000 more students.

Statewide enrollment increased by 605,114 from fall 2000 to fall 2015, 96 percent of the
targeted increase of about 630,000 students. In the last year of CTG, public four-year institutions
added about 16,000 students; these institutions never had an annual decline in enroliment. Public
two-year institutions enrolled nearly 6,000 more students in fall 2015 than the previous year,
reversing a three-year decline. Enroliment at independent and career schools grew by about 59
percent during CTG, nearly as fast as at public two-year institutions (which had 64% growth)
and faster than at public four-year institutions (with 52% growth). Dual credit enrollment was an
important component of statewide participation; it totaled more than 133,000 students in fall
2015, approximately 8 percent of statewide enrollment, up from about a 2 percent share in fall
2000.

Hispanic enrollment increased in fall 2015 by nearly 29,000 students from the previous year; it
has grown every year since CTG began. However, the increase since 2000 was still about
109,000 short of the increase required to reach the final target. African American enrollment
dropped by more than 6,000 students in 2015, the third consecutive annual loss, but the increase
of about 110,000 since fall 2000 was well above the final targeted increase of 64,237 students.
White enrollment fell for the sixth straight year, and the increase since fall 2000 of 31,468
students was far below the target of 101,248.

Statewide enrollment in fall 2015 was 6.1 percent of the resident population for all ages
for that year, the same as in 2014 but lower than the 6.3 percent share achieved in fall 2011 and
2012. During the early planning for CTG, a participation rate of 5.7 percent or more would have
meant that the participation goal had been met. However, due to changing population estimates
since then, that is not necessarily true anymore. The next section of the report discusses this
further.

In 2015, females participated in higher education at a much greater rate (6.8% of their
population) than males (5.3%), a gender gap of 1.5 percentage points that grew from a 1.0
percentage point gap in fall 2000. By ethnicity, the gender gap in 2015 was greatest for African
Americans, where 8.7 percent of females participated in higher education versus 5.6 percent of
males, a 3.1 percentage point difference that in fall 2000 was just 1.9 percentage points. Despite
the gap between African American females and males, African American males have made
substantial progress in their higher education participation rates, and in fall 2015 they
participated at a higher rate than white males (at a 4.7% rate) and Hispanic males (at a 4.5%
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rate). African American and Hispanic participation rates for males grew by 2.0 and 1.4
percentage points, respectively, between fall 2000 and 2015, but the white male rate in fall 2015
was 0.1 percentage point lower than in 2000.

Statewide Goal for Success: By 2015, award 210,000 undergraduate degrees, certificates,
and other identifiable student successes from high-quality programs.

The state met the goal of 210,000 undergraduate awards in FY 2011, with more than
221,000 BACs awarded that year. Awards by public, independent, and career institutions
continued to grow thereafter, reaching 258,795 in FY 2015, almost 143,000 more than in FY iv
2000. Hispanic students earned nearly 30 percent of all bachelor’s degrees awarded by public
institutions in FY 2015, up from 18.5 percent in FY 2000. African American students also
increased their share of bachelor’s degrees in the same period, from 7.4 percent to 10.7 percent.

Texas institutions reached six of the nine final targets related to this goal in FY 2011,
2012, or 2013. All metrics for these successes continued to increase after reaching those targets,
except for awards in allied health and nursing, which dropped by about 400 in FY 2015, the first
decrease since FY 2001.

The state fell about 5,000 awards short of the 29,000 awards for the success target
pertaining to science, technology, engineering, and mathematics (STEM) BACs at public
institutions. Female students earned approximately 22 percent of STEM BACs in FY 2015,
compared with 26 percent in FY 2003. Hispanics earned about 700 more BACs in these technical
fields in FY 2015 than in 2014, the largest annual increase of the three major ethnic groups,
boosting their statewide share to almost 32 percent from just 19 percent in FY 2003.

The total number of new teacher certifications from all program routes (including
traditional, post-baccalaureate, and alternative) in FY 2015 was just under half the target of
44,700 certifications for that year. For the subset of certifications in math and science, the actual
number was only about 42 percent of the target.

Statewide Goal for Excellence: By 2015, substantially increase the number of nationally
recognized programs or services at colleges and universities.

For the second year in a row, The University of Texas at Austin (UT-Austin) tied for No.
1 among American public research universities, based on nine measures of research performance
compiled by the Center for Measuring University Performance. Other top 10 rankings of UT-
Austin included 7" and 10™ best public university in the U.S., by the Center for World
University Rankings and the Times Higher Education World University Rankings, respectively.
However, U.S. News & World Report (U.S. News), focusing primarily on undergraduate
education, never has ranked UT-Austin in its top 10 public “best national universities” since
CTG began; it was tied for No. 16 (public) in the latest rankings.

While Texas public universities have not been as highly rated by U.S. News as by some
other organizations, individual programs at Texas institutions have been top rated. For example,
the graduate petroleum engineering program and the graduate and undergraduate accounting
programs at UT-Austin were ranked No. 1 in the country among public and independent
universities in the most recent “2017” U.S. News rankings. The graduate petroleum engineering
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program at Texas A&M University (TAMU) and the graduate health care law program at
University of Houston (UH) both tied for No. 2 nationally.

This progress report highlights examples of other nationally recognized programs at
Texas public institutions, including the Victory Early College High School and dual credit
program at Lone Star College-North Harris, Texas Tech University’s undergraduate agricultural
communications program, the surgical technology program at Lamar State College-Port Arthur,
and Texas Tech University Health Sciences Center’s accelerated program for veterans.

Statewide Goal for Research: By 2015, increase the level of federal science and engineering
research and development obligations to Texas institutions to 6.5 percent of obligations to
higher education institutions across the nation.

The state has made no net progress in reaching this goal. In FY 2000, Texas had 5.5
percent of national science and engineering research and development (R&D) obligations.
Although the share reached 6.1 percent in FY 2003, it was 6 percent or higher just once more
(6.0% in FY 2008). The share was stuck at 5.0 percent in FY 2013 and 2014, the most recent
year with available data. In FY 2014, obligations needed to be about $450 million higher than the
$1.36 billion obligated that year, to reach 6.5 percent of the national total.

Expenditures for R&D at Texas public universities and health-related institutions have
steadily climbed, however, since the start of CTG, except for a slight dip in FY 2012, to reach
$4.06 billion in FY 2015, a very impressive $1.06 billion above the $3 billion final target.

Source: Texas Higher Education Coordinating Board. (2012). Closing the gaps: The Texas
higher education plan. Retrieved from
www.thecb.state.tx.us./reports/DocFetch.cfm?DoclD=0379&amp;Format=PDF-2012-
03-26
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APPENDIX K

STUDENTS ON THE GRADUATION PLAN

COMPREHENSIVE PLAN FOR KEEPING MIDDLE-GRADE

Comprehensive Plan for Keeping Middle-Grade Students on the Graduation Plan

Focus of Intervention

Type of Intervention Attendance Behavior Course Failures
School wide Every absence brings a Teach, model, expect good  Research-based
(all students) response behavior instructional programs

Targeted
(15-20% of students)

Intensive
(5-10% of students)

Create culture that says
attending every day
matters

Positive social incentives
for good attendance
Data tracking at teacher
team level

2 or more unexcused
absences in a month brings
brief daily check by

an adult

Attendance Team
investigates and problem
solves, why isn’t student
attending (teacher,
counselor, administrator,
parent)

Sustained one-on-one
attention and problem
solving

Bring in appropriate social
service or community
supports

Positive social incentives
and recognition for good
behavior
Advisory

2 or more office referrals
brings involvement of
Behavior Team

Simple behavior checklist
brought from class to class
checked each day by an
adult

Mentor assigned

In-depth behavioral
assessment: why is student
misbehaving

Behavior contracts with
family involvement

Bring in appropriate social
service or community
supports

In-classroom
implementation support
to enable active and
engaging pedagogies

Elective replacement
extra-help courses tightly
linked to core curriculum,
preview upcoming
lessons, fill in

knowledge gaps

Targeted reduced class
size for students whose
failure is rooted in social-
emotional issues

One-on-one tutoring

Source: Balfanz, R., Herzog, L., & Mac Iver, D. J. (2007). Preventing student disengagement and
keeping students on the graduation path in urban middle-gradesschools: Early
identification and effective interventions. Educational Psychologist, 42(4),223-

235.
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60 X 30 TX
By 2030, at least 60 percent of Texans ages 25-34 will have a certificate or degree.

The 2030 Higher Education Goals for Texas

Goal: By 2030, at least 60 percent of Texans ages 25-34 will have a certificate or degree.

The 60x30TX Goal at a Glance:

e Measures the percent of the Texas population with a postsecondary credential and
counts each individual once, including: - Those who migrate into Texas with
credentials - Those who receive credentials in-state

Targets 25- to 34-year-old residents
Includes credentials earned over multiple years
Includes professional and doctoral degrees

Focuses on the percentage of credentials needed to supply workforce demand and
remain globally competitive

STRATEGIES TO ACHIEVE THIS GOAL

TEA data show that Hispanics and African Americans make up more than 60 percent of the K-12
pipeline for higher education in Texas — a reason for government, institutions, community
organizations, and business leaders to rally around the common cause of ensuring Texans of all
backgrounds have access to higher education and the means to pursue it.

Leaders will also need to encourage and support economically disadvantaged students in their
pursuit of higher education. With more than 60 percent of the state’s high school graduates of all
backgrounds being economically disadvantaged, Texas cannot hope to reach the 60x30 goal
without their participation and completions.

Two-year institutions can support efforts to reach this goal by strengthening connections and
partnerships with local and regional organizations and local school districts. Four-year
institutions can help by building or strengthening their connections to local or regional
organizations and school districts.
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Goal and Interim Benchmarks 2020 2025 2030

Increase the percent of Texans ages 25-34

with a certificate or degree to at least 48% 54% 60%

These benchmarks ensure progressive improvement of state educational attainment throughout
the plan years. (38.3% as of 2013)

Strategies

Respond to the needs of the changing population of Texas so students are supported into and
through higher education.

For example:

Aggressively promote college attainment to students and parents prior to high school.
Develop and implement education and curriculum delivery systems (e.g., competency-
based programs) to make higher education available to a broader and changing
population.

Provide high-quality education programs for educationally underserved adults.
Develop practices to encourage stop-outs with more than 50 semester credit hours to
return and complete a degree or certificate.

Collaborate with the TWC to identify critical fields and to update them periodically.

COMPLETION

Goal:

By 2030, at least 550,000 students in that year will complete a certificate, associate,

bachelor’s, or master’s from an institution of higher education in Texas.

The Completion Goal at a Glance:

Measures the number of credentials Texas institutions of higher Texas institutions of
higher education produce each year

Targets students of all ages in higher education

Identifies the number of credentials needed to reach this goal by ethnicity, gender, and
economic disadvantage

Strengthens the 60x30 goal by increasing the number of educated increasing the number
of educated workforce

STRATEGIES TO ACHIEVE THIS GOAL

Texas institutions of higher education need to support students earlier in their educational careers

to help them persist in their higher education. This may include:
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e Expanding co-requisite course opportunities for developmental education students. These
courses allow students to take credit-bearing courses while they take developmental
education courses to improve their skills.

e Implementing competency-based programs that allow an adult student to demonstrate
essential skills or knowledge either by exam or course completion, and then move
through blocks of classes based on what the student knows, for a fixed semester cost,
regardless of the number of courses the student completes successfully in one semester.

e Using assessments, such as the Texas Success Initiative Assessment, which enables
institutions to accurately determine students’ strengths and weaknesses and gives advisers
the ability to provide better counseling to students based on this information.

e Implementing electronic degree plans that allow students to input their majors into a
computer and receive a list of the required courses needed to complete a specific degree
in four years, which may help students avoid taking classes unnecessarily and could
shorten the time to a degree.

The completion goal helps ensure that growing numbers of Texans, and the state as a whole,
reap the personal and economic benefits that come from completing high-quality degrees and
certificates.

Goal and Interim Benchmarks 2020 2025 2030

Increase the number of students completing 376,000 455,000 550,000
a certificate, associate, bachelor’s, or

master’s from an institution of higher

education in Texas to at least...

The first four targets are directly related to the completion goal. To reach this goal, Texas will
need to maintain the strong degree production increases that it has experienced in recent years.
(298,989 as of 2014)

Targets to Reach the Goal 2020 2025 2030
Increase the number of Hispanic students 138,000 198,000 285,000
completing a certificate or degree to at

least. ..

This target and the next one will help increase parity across completers for groups that have
traditionally been underrepresented. (Hispanics 89,355 as of 2014; African Americans 37,658 as
of 2014)

Increase the number of African American 48,000 59,000 76,000
students completing a certificate or degree
to at least...

Increase the number of male 168,000 215,000 275,000
completing a certificate or degree to
at least...
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The percentage of women enrolled in and graduating from higher education institutions has
grown and men are not keeping pace. This target provides a means to monitor progress toward
gender parity. (122,744 as of 2014)

Increase the number of economically 146,000 190,000 246,000
disadvantaged undergraduate students

higher education in Texas by the first fall after

their high school graduation to at least...

Students who enroll directly from high school into college are much more likely to be college
ready. This target helps to ensure high school graduates enroll in higher education at rates that
support the completion goal. (54.2% as of 2014)

Strategies
Support the completion pipeline by providing access to multiple postsecondary options.

For example:

® Scale up and share practices that guide students to higher education.
® Collaborate with K-12 in improving college and career readiness.

® Increase the participation of economically disadvantaged high school students in dual
credit and other college-level courses.

® Build credentials at each level with the aim of reducing coursework duplication and time
to subsequent degrees.

Improve academic preparation and academic support for students to enter and complete higher
education.

For example:

e Scale up and share practices that support students in their academic preparation for
postsecondary education.

e Streamline credential pathways through the P-16 continuum to ensure that secondary
education graduation plans, including endorsement coursework, prepare high school
graduates for completing a postsecondary credential.

e Scale up and share practices that support underprepared students to increase persistence
and completion and to reduce their time to degree.

Structure programs and support services to be responsive to the changing needs of the student
population to help students persist through key transitions in higher education.

For example:

® Use innovative approaches for content delivery (e.g., block scheduling) and
assessment to improve completion and reduce student cost.
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® Employ High-Impact Practices (HIPs). HIPs are evidence-based teaching and learning
practices shown to improve learning and persistence for college students from many
backgrounds. Various practices demand considerable time and effort, facilitate learning
outside of the classroom, require meaningful interactions with faculty and students,
encourage collaboration with diverse others, and provide frequent and substantive
feedback.

® Increase use of predictive analytics to identify and assist students at risk of not
completing.

Marketable Skills

Goal: By 2030, all graduates from Texas public institutions of higher education will have
completed programs with identified marketable skills.

This goal challenges institutions to think more explicitly about the programs they offer and the
job skills that students learn within those programs. Marketable skills in this plan are defined as:
Those skills valued by employers that can be applied in a variety of work settings, including
interpersonal, cognitive, and applied skill areas. These skills can be either primary or
complementary to a major and are acquired by students through education, including curricular,
co-curricular, and extracurricular activities.

Clearly, many students in Texas are graduating from two- and four-year colleges with
marketable skills. Public institutions of higher education, for example, adhere to the Texas higher
education Core Curriculum and its six Core Objectives, which include the marketable skills of
communications, critical thinking, and teamwork. Students who complete the Core Curriculum
learn those skills at a basic level. Students, however, are not always aware of the value of these
skills or able to articulate them to employers. Two- and four-year institutions can advance this
goal by making students aware of the skills they learn within the Core Curriculum and other
coursework.

THINKING EXPLICITLY ABOUT SKILLS

The programs at many institutions already include learning outcomes within their courses. The
marketable skills goal challenges institutions to go further and think explicitly about the job
skills students learn within their programs, so that students can articulate those skills to potential
employers. Knowing the job skills they are learning may also motivate students to complete their
degrees when they see how their coursework will benefit them in the workplace.

Identifying marketable skills for each program may seem daunting but speaks to why most
students pursue higher education. In a 2012 UCLA study, 88 percent of surveyed students
identified getting a better job as the motivation for going to college. Given students’ desires to
get better jobs and employers’ desires to hire the best workers, identifying the skills gained
through higher education is essential. Although this goal focuses on public two- and four-year
colleges, private and independent institutions may opt in to this process.
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Where identified marketable skills exist within programs, institutions need to promote them;
where identified skills don’t exist, institutions need to incorporate them. The list of marketable
skills that institutions develop for their programs will be varied and extensive and may require
frequent updates but are important because neither academia nor business can predict how skills
will evolve over the next 15 years. No student, however, should graduate from any program
without basic computer skills, e.g., the ability to effectively use word processing programs and
online tools.

STRATEGIES TO ACHIEVE THIS GOAL

Institutions may need to consult chambers of commerce, workforce development boards, and
other workforce related organizations to identify marketable skills for particular jobs and
industries. Students should be encouraged to take advantage of extracurricular activities that
offer opportunities for them to acquire workplace skills outside their coursework. Institutions
will also need to implement strategies, such as building networks of paid internships that count
as college credit.

CONNECTION TO THE 60x30 AND COMPLETION GOALS

The marketable skills goal connects to the 60x30 goal by aligning higher education with
workforce needs. It connects to the completion goal by providing students with a clearer picture
of how courses relate to jobs.

Targets to Reach the Goal 2020 2025 2030
created and implemented a process

to identify and regularly update 100% Continuously
marketable skills for each of their Implemented Updated

business and other stakeholders.

Students need to be aware of the marketable skills affiliated with their programs. The targets
above ensure that institutions document, update, and communicate to students the skills acquired
in their programs so that students can communicate those skills to potential employers. Target
years can be modified to accommodate institutional program review cycles.

Maintain the percentage of students 80% 80% 80%
who are found working or enrolled

within one year after earning a

degree or certificate.

Having a substantial portion of Texas completers who remain in the state and are employed or

who are pursuing additional education after completing a credential is important for the state’s
future. (77.1% as of 2013)

Strategies
Identify marketable skills in every higher education program.

For example:
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e Convene a statewide group to explore general characteristics of marketable skills by
meta-majors. This group should include representatives from institutions, industry, and
other relevant stakeholders.

e Establish collaborations between institutions and state, regional, and local employers to
define desirable skills, and identify in-demand programs and courses that offer those
skills

e [ everage existing efforts (e.g., the Liberal Education and America’s Promise — LEAP —
initiative) to ensure that marketable skills are addressed in every program.

Communicate marketable skills to students, families, and the workforce.
For example:

e Increase the quality and availability of information targeted to students about the
transition from higher education to the workforce, including information about the
transferability and alignment of skills. This information should be available through
academic and career advising strategies.

e Ensure marketable skills are integrated into curricula so that students can demonstrate
and communicate those skills through established mechanisms.

Student Debt

Goal: By 2030, undergraduate student loan debt will not exceed 60 percent of first-year wages
for graduates of Texas public institutions.

The Student Debt Goal at a Glance

e Three groups directly influence college affordability

e Students — Make an impact by maintaining the lowest possible debt levels and making
good decisions about their time and finances during and after college, by maintaining
affordable college lifestyles, and by understanding the total cost of borrowing money.

e Two- and four-year colleges — Affect affordability by striving to reduce expenses, while
maintaining quality and ensuring that students know what they are buying and where
their educational choices will lead them after college. Institutions have done much to be
cost-efficient and must continue this work.

e The state — Can influence affordability by adequately funding higher education.

Goal and Interim Benchmarks 2020 2025 2030
Decrease the excess semester credit
hours (SCHs) that students attempt 12 6 3

when completing an associate or a
bachelor’s degree.

This target focuses on decreasing the total SCHs to degree to reduce costs and debt. (21 as of
2014)

163



Work to limit debt so that no more 50% 50% 50%
than half of all students who earn an

undergraduate degree or certificate will

have debt.

This target focuses on decreasing the overall number of students who have student loan debt.
(50.7% as of 2014)

Strategies

Finance higher education in a manner that provides the most effective balance among
appropriations, tuition and fees, and financial aid.

Make higher education more affordable for students.
For example:

e Fully fund grants for eligible students.
e Support innovative approaches for more affordable credentials.
e Reduce time to degree through alternate degree pathways to completion.

Build the financial literacy of Texans to promote a better understanding of how and why to pay
for higher education.

For example:

® |mplement personal financial literacy programs to support students going to college.

® (Convene a statewide advisory group to determine ways to better advice students and
parents on financial aid options and the impact of those options on students’ finances
before, during, and after their college careers.

Conclusion

The purpose of the 60x30TX Plan is to set goals for higher education in Texas for the next 15
years. This plan takes bold steps toward helping the state to meet the needs of its workforce,
communities, and individuals.

To compete and remain relevant in the future, Texas students must attain quality postsecondary
credentials, and they must complete those credentials and exit their programs with the skills
employers need. If students are to graduate, contribute to the state’s revenue, and become more
engaged citizens, they also must exit their programs with no debt or with manageable debt,
relative to their incomes. This plan addresses each of these areas through higher education goals
aimed at the continued progress of Texas.

By design, this plan is Texas-bold and Texas-achievable. As Abraham Lincoln said, “You cannot
escape the responsibility of tomorrow by evading it today.” Aiming for a Texas workforce in
which 60 percent of 25- to 34-year-olds in 2030 have attained a higher education is a great stride

toward assuming responsibility for the future. Some may say this goal is too great t0 accomplish,
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but it must be accomplished — a Texas future without bold action is a Texas without a bold
future.

Source: Texas Higher Education Coordinating Board. (2015). 60X30TX. Texas Higher
Education Strategic Plan: 2015-2030. Austin, TX. Retrieved from
http://www.thecb.state.tx.us/reports/PDF/9306.PDF?CFID=70185681&CFTOKEN=61420942
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APPENDIX M

Parents’ Education Attainment

I Instructions for Parent: Please fill out the information below regarding your

son/danghter.

Student Information (To be completed by student)

Student ID Student Name
Birth Date:
1L Questionnaire Instructions for parent: Please write your school year completion for

items 1-§ that pertain to you — the parent.

Father Mother

Parents” Education Attainment Year Year
Completed | Completed

1. Less than high school diploma

2. High school diploma or GED

3. Some college, but no degree

4. Associates Degree (For example: AA AS

5. Bachelor’s Degree (For example: BA, BBA_ and BS)

6. Master's Degree (For example: MA_ MS, MEd)

7. Professional Degree (For example: MD, DDS, 1D)

8. Doctorate (For example: PhD, EdD))

Parent/Sole Custodian Signature: Date:
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APPENDIX N

SB 149 - Individual Graduation Committees
Frequently Asked Questions

1. Are all students eligible to receive an Individual Graduation Committee review?
Only students who are classified in grade 11 or 12 during the 2014-15, 2015-16, or 2016-17
school years who have taken and have failed to achieve the end-of-course (EOC) assessment
performance requirements for graduation for not more than two courses are eligible for
Individual Graduation Committee (IGC) review [TEC, §28.0258(a) and (I); 19 Tex. Admin.
Code § 101.3022].

2. Are charter schools required to establish Individual Graduation Committees?
Yes. An open-enrollment charter school is subject to the requirement to establish an individual
graduation committee [TEC, §12.104(b-2)].

3. Are students who are no longer enrolled in school eligible to receive a diploma based on
Individual Graduation Committee review?

No. Only students who are classified in grade 11 or 12 during the 2014-15, 2015-16, or 2016-17

school years and who have taken and have failed achieve with the EOC assessment performance

requirements for graduation for not more than two courses are eligible for IGC review [TEC,

§28.0258(a) and (l); 19 Tex. Admin. Code § 101.3022].

4. Are students who are required to meet TAKS requirements instead of STAAR EOC
requirements eligible toreceive a diploma based on Individual Graduation Committee
review?

No. Eligibility under TEC, 828.0258(a) is specific to students who have taken and have failed to

achieve the EOC assessment performance requirements for graduation for not more than two

courses. There is no reference to other exit-level assessments in the statute.

5. Are students who receive special education services eligible to receive an Individual
Graduation Committee review?

When a student receives special education services, the student’s ARD committee determines

whether the student is required to achieve satisfactory performance on the EOC assessments. If

the ARD committee determines that a student is not required to achieve satisfactory performance

on the EOC assessments, the student is considered to be in compliance with assessment

requirements under TEC 8§39.025 and an IGC review would not be necessary.
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6. Can a student who receives special education services receive the benefit of the
Individual Graduation Committee review and graduate on the Recommended High School
Program (RHSP)?

Due to the change in assessment requirements applicable to students in general education as a
result of SB 149, the current rule will be amended to provide that if a student who receives
special education services has satisfactorily completed credit requirements for graduation under
the RHSP specified in Chapter 74, as applicable, without modifications to content and the
student achieved satisfactory performance on at least three EOC assessments, the student may be
awarded an RHSP diploma.

7. Can a student who receives special education services receive the benefit of the
Individual Graduation Committee review and graduate on the Recommended High School
Program (RHSP) or Foundation High School Program with Endorsements?

Due to the change in assessment requirements applicable to students in general education as a
result of SB 149, the current rule will be amended to provide that if a student who receives
special education services has satisfactorily completed the requirements for graduation under the
Foundation High School Program specified in TAC, §74.12 as well as the additional credit
requirements in mathematics, science, and elective courses as specified in TAC, §74.13(e) with
or without modified curriculum; satisfactorily completed the courses required for an
endorsement under TAC, §74.13(f) without any modified curriculum; and the student achieved
satisfactory performance on at least three EOC assessments, the student may be awarded a
foundation high school program diploma with endorsement.

8. Are students who are classified as three-year early graduates eligible to receive an
Individual Graduation Committee review?

A student may not qualify to graduate based on an IGC determination before the student’s 12th
grade year. In order for a student to be eligible to graduate based on an IGC determination, the
student must have satisfactorily completed credit requirements for graduation specified in
Chapter 74, must be classified as a 12th grade student, must have taken all required EOC
assessments, and must have been provided an opportunity to retake any EOC assessments for
which the student has not previously achieved satisfactory performance.

9. Is a transfer student who was exempt from some but not all EOCs eligible to receive a
diploma based on Individual Graduation Committee review?

An 11th or 12th grade transfer student is eligible to graduate based on an IGC determination if,
of the assessments the student has taken, the student has failed to achieve the EOC assessment
performance requirements for graduation for not more than two courses [TEC, §28.0258(a)].

UPDATED 10. For an eligible English Language Learner (ELL) who does not meet the
standard on the English I EOC and who is not required to retest based on the Special
Provision for English | EOC, does the failing score on English I count as one of the two
EOC assessments that a student can fail and still be considered by the Individual
Graduation Committee for graduation?
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Yes. An ELL student who failed the English I EOC, but meets eligibility for the English |
Special Provision and therefore is not required to pass English 1, is eligible for IGC review if the
student attempts all other required EOCs and fails to pass one additional test. The ELL would
also qualify for an IGC if the student passed the English I EOC assessment, but failed to pass
two other EOC assessments.

UPDATED 11. If an ELL was eligible for the English I Special Provision and has passed
the other four EOC assessments, does that ELL now have to receive an IGC review in
order to graduate?

No. The qualifying ELL student would not receive an IGC review in order to graduate.
An ELL student who qualifies for the Special Provision only becomes eligible for IGC review by
failing to pass the English | EOC assessment and one other EOC assessment.

UPDATED 12. If an ELL was eligible for the English | special provision and passed all
but one other test (for example English 1) must the student complete remediation and a
project or portfolio for both English I and the second assessment the student failed?

Yes. If a qualifying ELL does graduate by means of an IGC, the student is required to complete
IGC requirements for each course in which the student did not pass the EOC assessment. NOTE:
This represents a change from the initial interpretation of SB 149.

13. If a student fails three EOC assessments including Algebra I, but receives a score of
proficient on the Texas Success Initiative (TSI) assessment for math, is the student eligible
to receive an Individual Graduation Committee review?

Yes. A student who has taken and failed to achieve the EOC assessment performance
requirement for Algebra | after two attempts, but who receives a score of proficient on the TSI
assessment for math is considered to have satisfied the Algebra | EOC requirement [TEC,
§39.025(a-3); 19 Tex. Admin. Code § 101.3022(f)].

14. What process should a district or charter school follow to implement Individual
Graduation Committees?

The superintendent of each school district must establish procedures for the convening of an IGC
[TEC, §28.0258(c)].

15. Who must be on an Individual Graduation Committee?

The IGC must be composed of:
» the principal or his/her designee;

* the teacher of the course for which the student did not pass the EOC assessment;

* the department chair or lead teacher supervising the teacher of the course; and
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* as applicable, the student’s parent or guardian; a designated advocate; or the student, at
the student’s option, if the student is at least 18 years old or is an emancipated minor
[TEC, §28.0258(b)].

For the 2014-2015 school year, the school district will establish procedures for appointing
alternative committee members [TEC, 828.0258(c-1)]. For subsequent school years, the
commissioner will adopt rules for appointment of alternative committee members [TEC,
§28.0258(c)].

16. What are the additional requirements that the Individual Graduation Committee must
recommend?

A student’s IGC is required to recommend additional requirements by which the student may
qualify to graduate including additional remediation and, for each EOC assessment on which the
student failed to perform satisfactorily:
» the completion of a project related to the subject area of the course that demonstrates
proficiency or

« the preparation of a portfolio of work samples in the subject area of the course,
including work samples from the course that demonstrate proficiency [TEC,
828.0258(f)].

17. How does an Individual Graduation Committee determine that a student is qualified to
graduate?

A student is qualified to graduate on the basis of an IGC decision only if the student:
« Successfully completes the credit requirements for the foundation high school program
identified by the State Board of Education or as otherwise provided by the transition plan
adopted by the commissioner in TAC, §74.1021,

* The student successfully completes all additional requirements recommended by the
IGC, and

* The committee’s vote is unanimous[TEC, §28.0258(i)].

In determining whether a student is qualified to graduate the IGC must consider:
» The recommendation of the student’s teacher in each course for which the student failed
to perform satisfactorily on an EOC assessment;

* The student’s grade in each course for which the student failed to perform satisfactorily
on an EOC assessment;

* The student’s score on each EOC assessment on which the student failed to perform
satisfactorily;

* The student’s performance on any additional requirements recommended by the
committee;

 The number of hours of remediation that the student has attended, including attendance
in a college preparatory course, if applicable, or attendance in and successful completion
of a transitional college course in reading or mathematics;
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* The student’s school attendance rate;

* The student’s satisfaction of any of the Texas Success Initiative (TSI) college readiness
benchmarks prescribed by the Texas Higher Education Coordinating Board;

* The student’s successful completion of a dual credit course in English, mathematics,
science, or social studies;

* The student’s successful completion of a high school pre-Advanced Placement (AP),
AP, or International Baccalaureate program course in English, mathematics, science, or
social studies;

* The student’s rating of advanced high on the most recent high school administration of
the Texas English Language Proficiency Assessment System (TELPAS);

* The student’s score of 50 or greater on a College-Level Examination Program (CLEP)
examination;

» the student’s score on the ACT, SAT, or Armed Services Vocational Aptitude Battery
(ASVARB) test;

* The student’s completion of a sequence of courses under a career and technical
education program required to attain an industry-recognized credential or certificate;

* The student’s overall preparedness for postsecondary success; and

 Any other academic information designated for consideration by the board of trustees of
the school district or charter [TEC, §28.0258(h)].

18. If the Individual Graduation Committee determines that a student is qualified to
graduate, will he/she be eligible to graduate with an endorsement?

Yes. If a student completes all of the credit requirements, the student is eligible to graduate with
an endorsement. To earn an endorsement a student must demonstrate proficiency in the credit
requirements for the foundation high school program, a fourth credit in mathematics, a fourth
credit in science, and two additional elective credits for a total of 26 credits. As part of the 26
credits a student must complete a coherent sequence of courses for the endorsement [TAC,
§74.13].

19. If the Individual Graduation Committee determines that a student is qualified to
graduate, will he/she be eligible to graduate with the distinguished level of achievement?

Yes. If a student completes all of the credit requirements, the student is eligible to graduate with
the distinguished level of achievement. To earn the distinguished level of achievement a student
must demonstrate proficiency in the credit requirements for the foundation high school program,
earn at least one endorsement, and successfully complete Algebra Il as one of the four
mathematics credit requirements [TAC, 874.11(e)].

20. If an Individual Graduation Committee determines that a student is qualified to

graduate, will the student graduate under his or her original graduation program, or does
the decision default a student to a lower or different graduation program?
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The coursework that a student completes determines the graduation program that the student
graduates completes. Graduation based on an IGC determination does not change the graduation
program for the student.

21. If the Individual Graduation Committee determines that a student is qualified to
graduate, will he/she be eligible to graduate with performance acknowledgements?

Yes. If a student completes all of the requirements for a performance acknowledgment outlined
in Texas Administrative Code (TAC) 8§74.14, the student is eligible to graduate with the
performance acknowledgment.

22. Is a student who is on the Minimum High School Program eligible to graduate based on
an Individual Graduation Committee determination?

Yes. To be eligible to graduate based on an IGC decision, a student must successfully complete
the credit requirements for the foundation high school program identified by the State Board of
Education or as otherwise provided by the transition plan adopted by the commissioner in TAC
§74.1021 [TEC, §28.0258(¢)(2)].

23. Is a student who is on the Recommended High School Program or Distinguished
Achievement Program (DAP) eligible to graduate based on an Individual Graduation
Committee determination?

Yes. To be eligible to graduate based on an IGC decision, a student must successfully complete
the credit requirements for the foundation high school program identified by the State Board of
Education or as otherwise provided by the transition plan adopted by the commissioner in TAC
874.1021 [TEC, 828.0258(e)(2)].

24. If a student does not meet the curriculum requirements for the Foundation High School
Program, but does meet the curriculum requirements for the Minimum High School
Program can he/she still be considered for graduation based on an Individual Graduation
Committee determination?

A student who entered grade 9 prior to the 2014-15 school year may choose to graduate under
the minimum high school program. To be eligible to graduate based on an IGC decision a
student must successfully complete the credit requirements for the foundation high school
program identified by the State Board of Education or as otherwise provided by the transition
plan adopted by the commissioner in TAC 874.1021 [TEC, §28.0258(e)(2)].

*Note — Students who entered grade 9 in the 2014-15 school year would not be eligible to
graduate on the Minimum High School Program.

25. Do the reporting requirements identified in new TEC, §28.0259 apply to charter
schools?

Yes. New TEC, 828.0259 requires reporting through PEIMS and TEC, 812.104(b)(2)(A)
requires charters to comply with PEIMS requirements.
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26. When will rules be adopted to provide guidance to districts regarding implementation
of Individual Graduation Committees?

The commissioner is required to adopt rules related to individual graduation committees
including timelines and related reporting requirements, not later than the 2015-16 school year.
For the 2014-15 school year, school districts have the authority to establish necessary procedures
and timelines [TEC, 828.0258(c), (c-1), (i), and (i-1)].

27. How should EOC performance be documented on the AAR if a student failed an EOC
but has been permitted to graduate based on IGC review and decision?

For each instance in which the student has failed to achieve the EOC assessment performance
requirements, the AAR should reflect a “Level I”” performance.

28. Should any additional information be included on the AAR to indicate that the student
graduated based on IGC review and decision?

No. However, the district or open-enrollment charter school must maintain separate
documentation of the IGC review an decision.

Source: Texas Education Agency. (2015). SB 149: Individual Graduation Committee (FAQ).
Retrieved from: https://tea.texas.gov/graduation.aspx
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BIOGRAPHICAL SKETCH

Dr. Nancy Lopez Castillo is the third child of six siblings, born in Weslaco, Texas, and
raised in Donna, Texas, by her parents: Regino Lopez Sr., the late Margarita Montelongo Lopez
and grandmother the late Julia Montelongo native of San Luis Potosi, Mexico. Dr. Nancy
Lopez Castillo is married to Fernando Castillo of Donna, Texas, and has three children:
Fernando Gabriel, Kelsie Anne, and Ashley Kamille Castillo.

Dr. Nancy Lopez Castillo’s family were farmworkers that migrated yearly to Lubbock,
Texas. She received her high school diploma from Donna High School, obtained her Associates
of Applied Science in Mathematics from Austin Community College, a Bachelor’s of Science in
Mathematics from Pan American University, Master’s in Educational Leadership in 1997, and
Educational Doctoral in Educational Leadership in 2018.

A long time educator, Dr. Nancy Lopez Castillo has served students as a math teacher
while in La Joya, PSJA, and Donna High School, as well as assistant principal and principal at
both middle and high school levels in Donna ISD, and received distinguish honors under her
leadership.

Dr. Nancy Lopez Castillo’s proud accomplishment was the co-creation of a mentorship
program in 2014. The mentorship program is known as the Ambassador Program which consists
of upperclassmen mentoring students throughout their freshmen year. This program has been
replicated in other districts. Dr. Nancy Lopez Castillo resides in Donna, Texas, and can be

reached at nicastillo87@gmail.com
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